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Abstract: The characteristics and challenges of learning Chinese as a second language (CSL) warrant a
deeper understanding of the learning process from various perspectives to promote learning
development. In the domain of second language acquisition research, the concept of self-regulated
learning (SRL) has been gaining increased attention from researchers. SRL encompasses a
broader and more profound connotation than previous models, as it emphasizes the strategic
application of learning techniques to facilitate language development. This theoretical shift has
yielded fruitful research results in the field. By investigating SRL, we can examine the dynamic and
cyclical process of CSL learning from multiple dimensions and identify learning problems from the
learners’ perspective, ultimately finding solutions. This study aims to conduct qualitative research
on SRL among five CSL learners with different cultural and educational backgrounds, utilizing
qualitative study methods. The research focuses on exploring the characteristics and patterns of
SRL among CSL learners, offering insights for teaching practices. The study will employ semi-
structured interviews and reflective journals to gather in-depth data on the learners’ SRL processes.
Key questions include how SRL impacts CSL learning outcomes, the distinctive characteristics of
applying SRL theory to CSL learning, and the effective implementation of SRL strategies to enhance
learning. By addressing these questions, the research aims to fill the gap in existing literature and
provide practical insights for educators to support the development of autonomous, self-regulated
Chinese language learners. This, in turn, will contribute to improving instructional methods and
promoting better academic achievements in CSL learners.

Keywords: Self-Regulated Learning; Qualitative Research; Learning Strategies; Learning Chinese as a Second
Language

1. The Concept of Self-Regulated Learning (SRL)

Self-regulated learning (SRL) refers to “self-generated thoughts, feelings, and actions that are planned
and cyclically adapted to the attainment of personal goals”." It is recognized as a core concept in educational
psychology and has shown positive impacts on proactive learning and academic achievement across various
disciplines.

SRL is a dynamic and cyclical process where learners set goals, monitor, regulate, and control their
cognition, motivation, and behavior, guided by their goals and environmental features. It allows students to
be self-directed, self-motivated, and capable of sustaining their cognition, affect, and behavior to achieve
their academic and professional goals.? According to Zimmerman, SRL includes three phases: forethought,
performance, and self-reflection. The forethought phase processes are used to prepare for learning and
enhance its effectiveness. During the performance phase, processes are employed to facilitate self-control
and self-monitoring of one’s performance. The self-reflection phase occurs after learning efforts, optimizing
one’s reaction to the outcomes. These reflections, in turn, influence the forethought processes and beliefs
about subsequent learning efforts, thereby completing a self-regulatory cycle.

Past research showed that SRL is crucial for students’ academic achievement. By developing SRL
skills, learners can enhance their academic performance by setting relevant goals, planning effective
strategies, and closely monitoring their progress. SRL also helps students develop critical skills like goal-
setting, strategic planning, and self-monitoring - essential for academic success. Additionally, SRL enables
learners to better adjust their strategies based on feedback and changing conditions, making them more
resilient and effective in the learning process. Ultimately, SRL helps students remain committed to their
goals even when faced with challenges, empowering them to reach their full academic potential.® The
development of SRL skills is a key factor in driving student success and achievement.

* Corresponding Author
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However, few studies have investigated the effectiveness of integrating SRL strategies into the
instruction of Chinese as a Second Language (CSL). Thus, this study aimed to fill this gap by employing a
case study research design to identify effective instructional strategies in the lens of self-regulated learning
concepts and gain insights into students’ perceptions in order to better their Chinese language proficiency.
As Gu suggests, learning strategies have a prototypical core that involves a dynamic process with problem-
solving as the central aim.* By exploring the integration of SRL strategies within CSL, this research added
to the growing body of research investigating the effectiveness of integrated strategy instruction in CSL and
provides insights that can inform pedagogical practices and support the development of autonomous, self-
regulated Chinese language learners.

2. SRL and CSL Learning
2.1 SRL in Second Language Acquisition Context

Schunk & Greene argue that integrating SRL into domain-specific instruction in formal educational
settings promotes active learners and better academic outcomes.® SRL principles, measurements, and
practices have a solid ground for enriching second language learning and teaching. The integration of SRL
principles into second language research can provide a comprehensive perspective that emphasizes not only
the content of what is learned but also the processes involved in learning.

In 2005, Zoltan Dornyei was the first to introduce the concept of self-regulation into the field of second
language acquisition.® He proposed that the traditional concept of learning strategy be replaced with the
concept of self-regulation. This learning theory advocates examining various factors in the learning process
from a holistic and systematic perspective rather than viewing their impact on the learning process and
outcomes in isolation.” Over the past two decades, the theory of SRL has been closely integrated with
studies in second language acquisition and foreign language teaching, forming an important research area
known as second language self-regulation. This holistic research approach helps us more comprehensively
reveal the complexity and dynamism of language learning, thereby injecting new vitality into the
development of the field of second language acquisition.

In recent years, research on SRL in second language acquisition has entered a prosperous period. The
research encompasses the development and validation of measurement tools for SRL strategies, exploration
of influencing factors, and the effectiveness of strategy-driven teaching methods. Recent studies further
reveal that SRL in a second language exhibits distinct characteristics of being process-oriented, capability-
driven, and developmental. This means that the ability of learners to effectively employ various strategies
to stimulate, maintain, and adjust their cognition, emotions, and behaviors is a decisive factor in achieving
learning goals.® Moreover, SRL strategies in a second language are closely related to learners’ motivation,
emotions, and psychological factors, playing a positive role in enhancing learning outcomes and promoting
individual development.” These empirical studies have not only advanced the theory of self-regulated
learning in second language acquisition but also provided practical and effective guidance for foreign
language teaching practice.

2.2 Challenges in the Learning of CSL

Learning CSL presents a unique set of challenges for learners, particularly international students at
all proficiency levels—elementary, intermediate, or advanced. Chinese, different from Indo-European
languages, does require special consideration in teaching.'® These difficulties can be broadly categorized
into linguistic and psychological aspects.

Chinese is a tonal language where the meaning of a word can change based on its tone. This aspect can
be particularly challenging for learners whose native languages do not utilize tone in the same way. CSL
learners face significant challenges due to the tonal nature of the language, which requires precise tone
production and auditory discrimination. Pronunciation issues arise from unique phonemes, such as retroflex
sounds and aspirated consonants. Learners must segment continuous speech into meaningful units, which
demands a deep vocabulary and syntactic knowledge." Chinese prosodic features, including intonation
and rhythm, differ from those of alphabetic languages, necessitating adaptation to sound natural. Achieving
fluency involves balancing tone, pronunciation, and segmentation, often resulting in hesitations. Targeted
practice and feedback are essential for improving spoken proficiency.



In addition to speaking, CSL learners may face considerable challenges in listening. As mentioned
above, Chinese is fundamentally different from alphabetic languages in its phonology, orthography, and
morphology.”” Particularly in Mandarin Chinese, a word can have different meanings depending on tonal
contrasts signaled by modulations in pitch during articulation.*® The Mandarin Chinese tone system has five
tonal values: high-level (Tone 1), rising (Tone 2), low-falling-rising (Tone 3), high-falling (Tone 4), and
mid-flat (neutral, Tone 5). A change in tone alters the meaning of the syllable. Due to the complexity of the
tonal system, many CSL learners’ listening difficulties are caused by their inability to discriminate the tones.

Chinese writing system is complex, using logograms rather than an alphabet, which requires learners
to memorize a large number of characters. According to Zhang, although learners have a positive attitude
towards learning Chinese characters, they face significant difficulties in mastering their structure,
pronunciation, and meaning.** More than half of learners find Chinese characters the most challenging
aspect of the language due to the need for new writing rules and visual habits. Writing characters is
especially difficult, with common errors in stroke count, shape, and order. Synonyms are the hardest type of
characters to master, followed by those with similar structures and pronunciations.

Furthermore, emotional factors, particularly anxiety, have a profound impact on CSL learners. Foreign
language anxiety, characterized by feelings of apprehension and fear related to language learning, can hinder
learners’ performance by elevating their affective filter, which impedes the acquisition and production of the
target language.” The study by Xu et al. underscores that anxiety is a significant predictor of CSL learners’
achievement, often more so than motivation or learning strategies.'®

It is evident that Chinese is not an easy language to learn. Mastering Chinese is a complex and
lengthy process that requires persistent effort from learners. Given these complexities, adopting effective
learning strategies can help students overcome listening challenges and significantly enhance their listening
performance. There is a strong need to investigate whether SRL strategies can help teachers teach more
efficiently and enable learners to control and direct their learning processes. Understanding how to employ
these strategies effectively is crucial.

To address the aforementioned issues, this study poses the following three research questions:
RQ1: How does SRL impact the learning outcomes of CSL learners?

RQ2: What are the distinctive characteristics of applying SRL theory in the field of CSL learning?
RQ3: How can SRL strategies be effectively implemented to enhance CSL learning?

3. Research Method
3.1 Research Instrument

SRL is a complex, dynamic, and context-dependent process, necessitating investigation from
multiple perspectives using diverse measures. Traditionally, SRL research has relied heavily on self-report
questionnaires to assess students’ generalized actions across various settings. However, these instruments
are limited in capturing the dynamic and cyclical nature of SRL, particularly how learners adapt their
self-regulation processes in response to perceived progress and changing conditions. To address this
limitation, Butler recommended that SRL researchers “[take] better advantage of case study designs to
scrutinize how individual agency and social processes interact dynamically and reciprocally in context.”
This recommendation stems from the understanding that case study research “is well suited to investigating
the relationships among constructs associated with SRL as an encompassing theory of learning, one that

characterizes complex synergies between emotion, motivation, cognition, metacognition, and behavior”."

In light of this recommendation, a follow-up case study was conducted to perform a fine-grained
analysis of SRL intervention effectiveness. This study employed semi-structured interviews and reflective
journals as key tools. Semi-structured interviews, described as formal “verbal questionnaires,” consist of “a
series of questions designed to elicit specific answers from respondents” and provide deeper insights into
people’s ideas, opinions, and experiences.'® Each participant was interviewed for approximately one and a
half hours in Chinese, with assistance in English. The interviews were based on a semi-open questionnaire
(Appendix A) and were video-recorded and transcribed into Chinese for data analysis. The semi-open
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interview questionnaire is meticulously crafted to investigate self-regulated learning among learners of
CSL. This instrument comprises 12 carefully structured questions that blend fixed response options with
open-ended prompts. It delves into learners’ motivations, initial difficulties, effective strategies, and goal-
setting practices. Specific questions address the use of pre-class preparation, in-class practice, and post-class
reflection, as well as the impact of personal factors such as personality and study habits. By encouraging
detailed, reflective responses, this questionnaire aims to capture the dynamic and individualized nature of
learners’ self-regulated processes in diverse educational contexts.

Additionally, the study utilized the Study Log (Appendix B) as another critical instrument. Reflective
journals, as Teng notes, “can have better access to learners’ mental processing and internal changes”.” In
this research, a Study Log was specifically designed for Chinese as second language learners, The Study
Log features ten specific prompts that guide learners to reflect on their daily study activities. These prompts
include reviewing content, learning new vocabulary and grammar, identifying and overcoming difficulties,
setting and achieving study goals, planning for the next day, recognizing recent progress, seeking assistance,
and preparing for the exam. By systematically addressing these areas, the Study Log helps learners to
monitor and evaluate their learning process, develop effective study strategies, and enhance their language
proficiency through structured self-reflection and planning. Participants were required to complete it weekly,
and data were collected at the end of the semester and subsequently analyzed to gain comprehensive
insights into the SRL processes.

3.2 Participants

Patton emphasizes that “the logic and power of purposeful sampling lies in selecting information-rich
cases for study in depth. Information-rich cases are those from which one can learn a great deal about issues
of central importance to the purpose of the research”.?® Researchers utilize purposive sampling to access
a specific subset of individuals who meet particular criteria, ensuring that the selected participants are
likely to provide valuable data. Rather than randomly selecting participants, researchers use their informed
judgment to choose a sample that is expected to yield the necessary insights.

In this study, the researcher invited five students to participate. Each of these students had been studying
with the researcher for one semester, either at two universities in Hong Kong or online. These participants
were chosen because they came from diverse linguistic backgrounds and shared a strong motivation for
learning CSL. Throughout the semester, the participants were required to complete a Study Log weekly and
participate in a face-to-face interview at the end of the semester. The interviews were conducted using a
semi-structured questionnaire. To ensure the confidentiality and anonymity of the participants, pseudonyms
were assigned to each of them.

4. Finding and Discussion

The findings of this study reveal four key aspects of self-regulated learning among CSL learners:
regulation of learning motivation, application of language learning strategies, language environment and
social support, and understanding of SRL from the of perspective learners:

4.1 Regulation of Learning Motivation

Motivation is “the dynamically changing cumulative arousal in a person that initiates, directs,
coordinates, amplifies, terminates, and evaluates the cognitive and motor process whereby initial wishes
and desires are selected, prioritized, operationalized and (successfully or unsuccessfully) acted out”.”* The
diverse experiences of the five participants in CSL learning provide valuable insights into the interplay
between motivation and self-regulated learning.

F is a 20-year-old French college student who, despite only having studied Chinese for eight months,
demonstrates clear motivation and a strong drive to learn the language, primarily due to his Chinese
girlfriend. In his daily life, he actively practices speaking Chinese with his girlfriend and communicates
via WeChat (a social media platform), using both voice and text messages. He recounted an incident to the
researcher where he struggled to communicate with his girlfriend’s father, who is from Hunan province,
due to his limited fluency in Chinese and the father’s heavy accent. This experience underscored for him
the complexity and diversity of the Chinese language, further fueling his determination to improve his



proficiency.

G is a 58-year-old woman from France. She shared with the researcher, “My parents are both English
teachers. My mom could speak Chinese because she likes the Chinese language, so I have always been
interested in learning Chinese but never had a good chance.” In 2017, she moved to Hong Kong for work,
which provided her with many business connections in China and the motivation to formally learn Chinese.
She enrolled in a short course at a university in Hong Kong for six months and has continued to learn
Chinese through online tutoring with the researcher, even after returning to France in 2021. Her current
motivation is less connected to work. She explained, “I am grateful when I can speak with my Chinese
friends. Moreover, learning Chinese makes me feel smarter!” G’ s initial motivation to formally learn
Chinese was driven by career-related needs, which later evolved into a personal interest sustained through
continued learning even after returning to France. G’s learning experience underscores the importance of
personal, professional, and cognitive factors in motivating self-regulated learning among CSL learners and
highlights how motivation can evolve at different learning stages. Thus, understanding the background of
different learners and applying varied strategies in practical teaching is essential. Additionally, her journey
from a university course in Hong Kong to online tutoring upon returning to France exemplifies the shift
from extrinsic to intrinsic motivation, a key aspect of self-regulated learning.

K mentioned that his motivation to learn Chinese stems from its practical benefits—many people speak
Chinese, and proficiency in the language is advantageous when seeking employment in Hong Kong. He is
confident in his learning abilities and practices consistently, often speaking Chinese with his younger brother
or attempting to communicate with others in Mandarin in Hong Kong. However, he also expressed concerns
about the impact of Artificial Intelligence (Al) on language learning: “Learning Chinese well doesn’t seem
as important because Al can help me with many things.” In response, the teacher shared their perspective
on this issue, emphasizing that although Al can assist with translation, it necessitates a higher level of
“discrimination” skills to evaluate the quality of the translations. Achieving this level of discernment can
be as challenging as traditional learning. Therefore, without a solid foundation in the language, one cannot
effectively utilize Al tools. K agreed with this viewpoint. This interaction reflects a nuanced understanding
of self-regulated learning, where technology complements but does not replace foundational knowledge.
It highlights the importance of a robust language foundation to leverage technological advancements
effectively.

J is a 21-year-old Japanese student studying Liberal Arts. His father is from Fujian province in China,
and his initial motivation to learn Chinese was to communicate with his relatives in China. This motivation
has since strengthened, as he now aims to use Chinese in business dealings with Chinese clients. Similarly,
T, a 22-year-old woman from Thailand, began learning Chinese due to family reasons. “My mom sent me
to Chinese school,” she explained, indicating that her early learning was somewhat passive. However, her
current motivation stems from “the advantage of Chinese in employment.” Although she has secured a
job in Hong Kong, she noted, “I can’t always work in this company; I need to learn Chinese well to go to
China, which is a bigger market.” Both J and T initially started learning Chinese due to family influences.
Now, both learners view Chinese proficiency as crucial for their career development. This underscores the
significant role that career prospects play in sustaining and enhancing motivation for language learning.

The participants’ diverse experiences reveal the dynamic nature of motivation in language learning,
shaped by personal, familial, and professional influences. By understanding each learner’s unique
background, educators can implement varied strategies that support self-regulated learning and foster
diverse motivations. Long-term goals, whether stemming from relationships, career aspirations, or cognitive
growth, are crucial for sustaining this motivation. To support these goals, a range of tailored approaches—
from formal education and online tutoring to daily practice and technological integration—is vital for
maintaining long-term language acquisition. Based on social cognitive theory, self-regulated learning
not only details personal processes, but also involves environmental and behavioral impacts in reciprocal
ways.”” These findings also align with Vygotsky’s sociocultural theory, which emphasizes the significance
of social and cultural contexts in learning.”® The participants’ experiences vividly illustrate how social
interactions, such as familial encouragement and professional demands, and cultural contexts, such as
community integration and the development of Al tools, profoundly shape their motivation. These factors
not only initiate but also sustain their engagement and progression in language learning. By acknowledging
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and cultivating these varied motivations, educators can more effectively guide students toward their
language learning objectives, ensuring that motivation remains adaptive and evolves throughout different
stages of learning.

4.2 Application of Language Learning Strategies

Language learning strategies are specific actions, behaviors, steps, or techniques students use to
improve their progress in developing skills in a second language.”* These strategies can make learning
easier, faster, more enjoyable, more self-directed, and more transferable to new situations. Through our
research, we found that the participants employ various strategies in CSL learning. Additionally, each
participant employs different strategies to improve their learning:

F mentioned that he has a strong memory, which differentiates him from many students from the
“Non-Chinese Character Cultural Sphere” (regions or countries where Chinese characters are not used
as the primary writing system, nor is the culture significantly influenced by Chinese characters) who are
often stereotyped as finding Chinese characters challenging. He finds “learning Chinese characters and
other aspects of learning Chinese relatively easy, but forming complete sentences is still very difficult.
It’s like playing the piano; it’s easy to play a single key, but hard to play a complete piece.” In response,
the researcher suggested that F first write down what he wants to say, then read the written sentences out
loud. This approach can help organize thoughts and improve pronunciation by comparing it to standard
pronunciations. Additionally, the researcher recommended that F increase his use of WeChat, either through
text or voice messages. Now, F often sends messages through WeChat to the researcher and his friends,
which makes learning enjoyable and enhances his Chinese skills.

Whereas F find Chinese characters are easy to learn, K, a Korean student from the “Chinese Character
Cultural Circle” (countries like China, Japan, Korea, and Vietnam, where Chinese characters have
historically played a significant role in writing and culture), states “writing Chinese characters the most
difficult part for me. Other aspects are not very hard. I use a dictionary method to learn, looking at how
words are written and what they mean. Initially, I only looked at how words were written and then wrote
them down carefully. Now, besides copying, | also write down the meanings of the words.”

J told the researcher, “The phonetics of Chinese are the hardest because the four tones are often
difficult to distinguish.” This challenge is very typical for students from the “Chinese Character Cultural
Circle”, where character learning is not as difficult, but speaking and listening skills can be challenging. To
address this, J listens to podcasts, Chinese music, and watches Chinese movies and TV shows to increase
his language input. He also tries to watch Chinese movies or TV shows without looking at the subtitles to
improve his listening and comprehension skills.

T is a very diligent student who often brings her written “short essays” to the researcher for correction
during regular teaching. She pointed out, “I find it useful when the teacher helps me correct my essays;
otherwise, I would just study on my own. I also think teachers should use more Chinese instead of English
to explain.”

Unlike the aforementioned participants who mainly focus on cognitive strategies, G believes her
biggest concern is “time management”, which can be attributed to metacognitive strategies. She is the only
participant who has already started working. Although she has a strong motivation to learn, aside from one
hour per week with the researcher, she finds it difficult to dedicate time specifically to studying Chinese.
Through observation, the researcher found that, compared to other participants, her progress seems slower.
The main reason for this outcome is that G has significantly less time for practice and review than others.
Consequently, in every tutoring session, the researcher has to spend more time reviewing previous learning
content with her. She has also tried setting up a study schedule to manage her time, but the results have
not been significant. Furthermore, “time management” may indeed be a common issue that impedes CSL
learning for many adult learners.

From the above interview records, we find that the learning difficulties in the learning of CSL may
not be “stereotyped”, and we should further investigate individual needs. We see that the difficulty of
Chinese characters for K from the “Chinese Character Cultural Circle” and F from the “Non-Chinese
Character Cultural Sphere” differs from our expectations. In fact, Chinese characters pose a challenge



for students from various backgrounds, but the key difference lies in which strategies are most efficient
for each learner. We also observe that specific learning strategies evolve with the learning process. For
instance, K initially looked up how words were written in a dictionary and later began writing down their
meanings. The researcher suggests that K try noting the meanings in Chinese instead of English in the
future to improve his Chinese. Thus, it is important to monitor the student’s learning progress and bear in
mind that self-regulation interventions “require different methodologies to capture the dynamic nature of
self-regulation”.® Moreover, enriching and detailing the content of simple strategies can yield unexpected
results. For example, T finds that the most useful method is having the teacher correct her essays and hopes
the teacher uses more Chinese to increase language input. In actual teaching, we often try to innovate with
new forms and find “tricks” to attract students. However, the researcher argues that enriching and deepening
existing methods under the basic principles of second language teaching—such as increasing language
input and improving the frequency of repetition—can make learning and teaching strategies more practical
and effective. For second language acquisition (SLA), having access to language input is critical. Language
input is considered one of the fundamental external factors that influence SLA.”

4.3 Language Environment and Social Support

Based on social cognitive theory, self-regulated learning not only details personal processes, but
also involves environmental and behavioral impacts in reciprocal ways.” All participants mentioned the
influence of the learning environment on their studies.

K initially started learning Chinese because he attended high school in Beijing, where he made many
Chinese friends. This environment motivated him to begin his Chinese studies. However, he expressed a
concern about his current situation: “In Hong Kong, I don’t have many opportunities to speak Chinese.
I hope to find more opportunities to use Chinese to improve my level and ability.” Similarly, T shared
a comparable concern: “In Hong Kong, I can speak Mandarin, but there are more opportunities in
mainland China or Taiwan because more people speak Chinese. So, when traveling in mainland China
or Taiwan, | feel a sense of achievement when | can communicate with the locals in Chinese, but if there
are communication difficulties, | feel frustrated.” G’s situation is even more challenging. “I cannot find
anyone to speak Chinese with me in France besides my teacher. Although my mom can speak Chinese, her
pronunciation is so poor that we cannot understand each other.” J shares similar concerns about finding
opportunities to use Chinese, so he has decided to attend a short-term language and culture program in
Beijing for two weeks. F, whose girlfriend is Chinese, is currently undertaking a six-month internship in
Chengdu, the capital of Sichuan province, and hopes to use this experience to significantly improve his
Chinese skills.

These examples underscore the critical role of the language environment in acquiring Chinese as a
second language. Language environment is so crucial because “language environment can impact the
learner's affective factors, such as anxiety, self-confidence, and motivation, which are known to play a
crucial role in second language acquisition.””® All participants recognize this and are eager to create better
opportunities for CSL learning. CSL Teachers in Hong Kong often face the issue of a “lack of a Mandarin-
speaking environment in Hong Kong” in their teaching. To address this, we suggest that students make more
Mandarin-speaking friends, consider visiting Shenzhen—a neighboring city to Hong Kong in Mainland
China—on weekends, or travel to China during holidays as a “temporary solution”. However, in the absence
of a Chinese-speaking environment abroad, constructing a conducive language and learning environment
remains essential.

However, through this study, we are glad to see that the learners are proactive in seeking help by
themselves and improving their external environments. For instance, F uses tools like WeChat and
Xiaohongshu (a social media platform), K tries to chat with his Chinese friends in Chinese, and T often
listens to podcasts. Bandura emphasizes that “individuals, behaviors, and environments interact, and
environmental factors play an important role in self-regulated learning”.* We can see that “environmental
regulation” is a key aspect of students’ self-regulation efforts. With the rapid advancement of technology
today, using platforms like WeChat, Xiaohongshu, podcasts, and even Al can not only facilitate the learning
of Chinese but also help students create a Chinese learning environment and enhance cultural adaptation,

making these tools “multi-benefit” resources.
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4.4 Understanding of SRL from the of Perspective Learners

Through a semester of guidance on “self-regulated learning”, participants believe it is an effective
method to promote learning.

Firstly, self-regulated learning improves learning efficiency. Zimmerman’s three-phase model of self-
regulated learning (Forethought Phase, Performance Phase, and Self-Reflection Phase) emphasizes the
cyclical nature of self-regulated learning." The self-reflection phase informs and influences the forethought
phase of future learning activities, creating a continuous loop of self-improvement and adaptation. For
example, K mentioned that he now spends five to ten minutes before each class studying the PPT provided
by the researcher in advance. This preparation makes him more familiar with the class content and thus
enhances his learning efficiency. J and G both find Chinese listening particularly challenging but have never
engaged in the “forethought phase”. Therefore, the researcher advises them to prepare well before listening
activities by searching for the background information of the listening material. They all report that doing
more preparation before listening activities helps them comprehend more and reduces anxiety during
listening.

Secondly, we found the ability of “self-reflection” significantly impacts the effectiveness of CSL
learning. The participants expressed that not only in Chinese classes but also in other courses, there were
hardly any assignments specifically involving “self-reflection” before: What did I learn? What problems did
I encounter? What methods will 1 use to solve these problems... Previously, these were just thoughts in the
learners' minds, but now they are presented in written form through Study Log, which is a new experience.
In a semester of Study Log, the researcher also discovered some valuable content for future research. For
example, learners gradually use the target language (Chinese) more to complete their Study Log; learners’
misunderstandings, miswriting, or lack of understanding of certain Chinese characters or language points
are presented in the logs, allowing researchers to adjust teaching strategies promptly. F teaches French in his
spare time and told the researcher that he asks his students to maintain a Study Log to learn French, which
has proven to be an efficient method.

Additionally, SRL has been shown to enhance learners’ motivation and confidence in the Chinese
language learning process. For instance, participants K and T both emphasized that SRL involves not just
pre-class preparation, in-class practice, and post-class reflection, but also a constant adjustment of one’s
mindset. As K noted, he no longer worries excessively about “not remembering” because he understands
that the journey from “starting to learn” to “remembering” is a process that involves teacher explanation,
self-practice, reflection, questioning, and repeated practice. Similarly, T shared that she rarely feels anxious
about “not understanding” anymore. Under a self-regulated approach, she carefully analyzes questions
before listening, records any points of confusion and questions that arise during listening, and then reflects
on and follows up on those questions after the lesson. This systematic, scientific method has made her
Chinese language learning more efficient and boosted her confidence. Pintrich stated that “self-regulated
learning is an active, constructive process whereby learners set goals for their learning, and then monitor,
regulate and control their cognition, motivation and behavior, guided and constrained by their goals and
contextual features of the environment”.?” From the examples provided, it is clear that these learners have
developed a proactive, self-directed approach to studying Chinese.

5. Implications for CSL Teaching

The findings from this study on SRL among CSL learners offer several important implications for
future teaching practices. By understanding and integrating SRL strategies, teachers can enhance the
learning experiences and outcomes for their students. Below are key implications derived from the research:

5.1 Nurturing Individual’s SRL Ability

From this study, we can find that it is necessary to nurture students’ SRL skills, as they may not innately
know or have been trained in these strategies and simply exposing students to the learning content is not
enough. Many students may lack the metacognitive awareness and self-management techniques required
for effective independent language learning. By intentionally developing students’ SRL capabilities, we can
empower them to take a more active role in managing their own learning process.



Firstly, teachers should guide students in setting specific, measurable, achievable, relevant, and time-
bound goals for their language learning because “setting specific goals enhances motivation and provides
clear benchmarks for progress”.”® These goals can encompass improving speaking skills, mastering specific
vocabulary sets, or achieving particular proficiency levels. For instance, Participant F, who struggled with
pronunciation, benefited significantly from setting targeted goals for tonal practice. Similarly, Participants J
and T attended the HSK (Chinese Proficiency Test), which not only supported their studies but also proved
practical for job opportunities.

Secondly, teachers should incorporate regular self-reflection activities into their instruction. Self-
assessment and reflection are critical elements of SRL. Paris and Paris note that these practices help learners
develop metacognitive skills and foster deeper engagement with the learning material.”® Tools such as
learning journals or study logs, as used in the study, can help students track their progress and reflect on
their learning strategies and outcomes. For instance, Participant K reported that using a Study Log was very
useful for reflecting on his studies, helping him to think holistically and deeply about his learning process.

Similarly, constructive feedback is crucial in guiding students on how to modify their learning strategies
for better results. For example, feedback was particularly beneficial for Participant J, who previously never
paid attention to searching for background information and struggled with his Chinese listening. However,
he improved the forethought phase in listening based on the teacher’s input. Additionally, the researcher
argues that feedback through resources such as study logs can be a valuable supplement to teacher-student
interactions, as they can help identify problems that might be overlooked or unreported in classroom
teaching.

5.2 Made-to-measure SRL

Through this qualitative study, we can find that students’ motivation for learning, the difficulties they
encounter, and the amount of time they can devote to learning Chinese are all different. This requires us, in
practical teaching, not to simply assume that students from a similar background will face the same learning
challenges and difficulties. Only by gaining an in-depth understanding can we formulate effective teaching
strategies and trigger the SRL.

At the same time, one of the characteristics of self-regulated learning is that it is a dynamic and cyclical
process.1 In the study, we evidenced learning is developmental, and self-regulation is not static either. For
example, K has progressed from only looking up how characters are written in the dictionary to also looking
at example sentences. Therefore, CSL learners must continuously adjust learning strategies according to the
progress in learning. The Chinese saying, “ i &, K AT, KBS " (adapt measures to local
conditions, tailor approaches to individuals, and adjust actions to different times), is equally applicable to
the concept of self-regulated learning in the Chinese context.

5.3 Integrating SRL into CSL Teaching

Chinese is widely considered one of the most challenging languages for non-native learners to acquire.
Students often encounter a variety of substantial difficulties throughout their Chinese learning journey. In
practical teaching, instructors commonly struggle with how to teach Chinese effectively and efficiently,
given the inherent complexities of the language.

Previous studies have credited SRL strategies with significantly enhancing language learning
outcomes.” This study suggests that integrating and nurturing SRL skills in CSL learners can be
tremendously beneficial. However, we also find that CSL learners may lack the knowledge and training
in SRL strategies. If students are well-trained in SRL strategies, such as goal-setting, self-monitoring, and
reflective practices, they will be more proactive and equipped with a versatile toolset to overcome learning
obstacles. Thus, by empowering CSL students to become self-directed, autonomous learners, we can
improve learning outcomes and better support students in mastering the Chinese language.

Moreover, this study emphasizes the critical importance of explicitly developing students’ SRL
competencies as an integral component of Chinese language education. Oxford argues that integrating SRL
strategies into language teaching not only benefits learners but also provides teachers with valuable insights
into students’ learning behaviors.® By integrating SRL into CSL teaching, we can not only help learners
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become more proactive and efficient in their learning but also enable teachers to better understand the
learners’ difficulties and learning processes. This understanding fosters improved interactions with students,
facilitating the creation of a more constructive and supportive learning environment. This transformative
approach holds significant promise for enhancing the effectiveness of practical teaching and advancing the
overall understanding of self-regulated learning in the context of teaching CSL.

6. Limitations
This study offers insights into SRL among CSL learners, but several limitations should be noted.

Firstly, data collection was primarily through semi-structured questions and study logs, which may be
subject to self-reporting and recall biases. The study’s duration of one semester may not fully capture the
long-term development and effectiveness of SRL strategies. Extended longitudinal research is necessary to
observe changes over time.

Secondly, the small sample size of five participants limits the generalizability of the findings.
Additionally, the cultural and contextual focus on participants in Hong Kong restricts the applicability
of the results to other regions. Furthermore, the study primarily involved motivated learners, potentially
overlooking the experiences of less motivated or struggling students. Including a broader range of learners
could provide a more comprehensive understanding of SRL challenges and needs. Future research
should explore SRL strategies in diverse cultural and educational settings to enhance the robustness and
generalizability of the conclusions.

Finally, integrating the theory and research findings of SRL with the unique characteristics of CSL
learning remains an important question. Future studies should systematically examine the learning processes
and challenges specific to CSL learners, and explore how SRL strategies can be effectively integrated to
enhance Chinese language acquisition. This approach will help identify commonalities and distinctive
features in the application of SRL strategies, thereby enhancing their effectiveness and relevance in the
context of CSL education.

7. Conclusion

This study identifies key challenges in CSL learning, such as tonal discrimination and character
memorization, and suggests that effective SRL strategies can mitigate these difficulties. It highlights the
dynamic and cyclical nature of SRL among CSL learners, emphasizing motivation strategies, application of
specific language learning strategies, and interaction among learners and teachers. Based on the findings of
this study, the following conclusions can be drawn regarding effective strategies and activities promoting
SRL among CSL learners.

Firstly, the study concludes that SRL can cultivate CSL learners to become self-regulated learners
equipped with effective motivations and strategies. Unlike traditional CSL learning, SRL-integrated
learning focuses on the learning process through the forethought phase, the performance phase, and the self-
reflection phase. During these phases, appropriate cognitive, metacognitive, and social-affective strategies
are employed to train students to take control of their own learning and become self-regulated learners.”
This dynamic and cyclical process provides CSL learners with valuable tools and strategies to become more
effective learners.

Secondly, the study finds that all participants perceived SRL as beneficial for enhancing their Chinese
learning abilities. SRL instruction not only helped students raise awareness of strategy use, change their
learning approaches, and increase their self-confidence and self-efficacy, but also fostered learner autonomy
and self-regulated learning. CSL teachers can design personalized SRL plans tailored to the specific needs
and backgrounds of their students, fostering a more supportive and effective learning environment. By
integrating SRL principles into language instruction, teachers can empower learners to take control of their
educational journey, enhancing their motivation, persistence, and overall academic performance.’

Finally, the study concludes that the proactive use of metacognitive, cognitive, social, and affective
strategies by self-regulated learners significantly enhances learning outcomes.” It is essential to cultivate
CSL learners from passive to proactive, introduce more learning strategies, and focus on how to learn
Chinese effectively. Future research should address the study’s limitations by expanding sample sizes,



employing diverse data collection methods, exploring the long-term impacts of SRL in various cultural
contexts, and how to better adapt the SRL into CSL setting.

In summary, developing SRL skills is crucial for successful language acquisition. By refining these
skills, CSL learners can navigate language complexities more effectively, achieving greater proficiency and
confidence.
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APPENDIX A

Interview Questionnaire
CEEEIURAE” Uikl (Xuéxi Qingkuang Diaochd)
(Learning Situation Survey)

—. HEMEHL (Beijing Qingkuang) (Background Information)
44 (Xingming): (Name):
[# 4 (Gudji): (Nationality):
M A (Xingbié): (Gender):
¥ (Nianling): (Age):

S

3] o LGB IE] (Xuéxi Zhongwén de Shijian): (How long have you been studying Chinese?):

#H H % (Jiaoyu Beijing): (Educational Background):

. Uik (Fangtan Wenti) (Interview Questions)

1.

R, AN 2ZFIPL? £FJIEP, X—BFRAFKXLETAE? (Zuichd, ni weishénme yao xuéxi zhdongwén?
Zai xuéxi gudchéng zhong, zhe yT mubido shiféu fashéng le gaibian?) (What initially motivated you to learn Chinese?
Has this motivation changed during your learning process?)

CTFEM B, RN FE AP LB AR AT (Blde: EFEF, AL, Bk, ARFFTE) RKBERAFZ2? HH2? Ftde

AT SLIRAE L B X 69 7 4% B T Rk AR ok R 7y ik 7 AL B AL 4275 2 (Kaishi jigduan, ni renwéi xuéxi zhdngwén
de kunnan shi shénme? (Lird: yuyin, cihui, yufa, wénhua déng fangmian) Zuida kunnan shi shénme? Weishénme?
NI shi ruhé kéfu zhexié kunnan de? Shiyong le naxié juti de celié hud fangfa? Xianzai zhéxié kunnan hai cunzai ma?)
(In the beginning stages, what did you find difficult about learning Chinese? (e.g., pronunciation, vocabulary, grammar,
culture) What was the biggest challenge? Why? How did you overcome these difficulties? What specific strategies or
methods did you use? Do these difficulties still exist?)

CARINH ) b, AIREAT A T T (ARAIR R 5] B e T kA9 AREF IR L T RN A AT AR AR R X T ik

mhi% 2 it 4 W A D? ) (NT rénwéi xuéxi zhdngweén, you naxié hdo de fangfa? (Ni cong nali xuéxi dao zhéxie
fangfa de? Ni juédé zhéxié fangfa weéishénme yduxiao? Ni zai shiyong zhexié fangfa shi yudao gué shénme kunnan
hé ganshou ma?) (What do you think are some effective methods for learning Chinese? (Where did you learn these
methods? Why do you think these methods are effective? What difficulties and feelings have you encountered while
using these methods?)

ARRG R CRATI] L RS RB R RS ) 7RG R — T ARR TS ) b Ly AR P AR A IR

A, BESS] . BERE”, REMF I FiE69? (N shidiylci tingshud “kégian yuxi, késhang lianxi, kehou fanst”
zheyang de xuéxi fangfa ma? Qing miaoshu yixia ni shi ruhé zai xuéxi zhongwén de gudchéng zhong shiyong “kégian
yuxi, keshang lianxi, kéhou fanst”, huo léisi xuéxi fangfa de?) (Is this the first time you've heard of the learning method
"preview before class, practice during class, and reflect after class"? Please describe how you use "preview before class,

practice during class, and reflect after class", or similar learning methods, in your Chinese learning process?)

CAAHERAERIRAFIAERFEIFL? R, REBCRFE D HIREIF? do RIBA, ARINHRA 2R B R

A £ R S B ER ? (NT ydu méiydu changshi guod shiyong xuéxi rizhi lai xuéxi zhdngwén? Rugud you, ni juédé
ta dui ni de xuéxi you naxié bangzhu? Rugud méiydu, ni rénwéi shi shénme yuanyin rang ni méiydu changshi shiyong
xuéxi rizhi ne?) (Have you tried using a learning journal to study Chinese? If so, how do you think it helps your learning?
If not, why do you think you haven't tried using a learning journal?)

AREAZH, KBRS VRIS b L2 MR e T 59 ? CEAREE, BARSEL, tede: RS AT @) (NI

méi ge xIngqT, dagai hua dudshao shijian xuéxi zhdngwén? Shijian shi ruhé féenpei de? (Zongti shijian, juti fénpei, bira:
ting shud du xié zhé ji ge fangmian) (About how much time do you spend studying Chinese each week? How do you
allocate your time? (Total time, specific allocation, for example: listening, speaking, reading, writing)

CRR R IREARAT R T AR A T AP L S T ILAE SRR T DY T AR AR IR T kA

*%? (NI hui shiyong naxié zhibido huo fangfa lai pinggi ziji de zhongwén xuéxi jindu? Ni dui xianzai de xuéxi chénggud
manyi ma? Kéyi juti tan tan ni de pinggd fangfa hé ganshou ma?) (What metrics or methods do you use to assess your
Chinese language learning progress? Are you satisfied with your current learning achievements? Could you elaborate on
your assessment methods and feelings?)

CARINAFIRAE S S AR, AR KB RAT A7 A RRIFEIL T @S TR S A7 AR A A ST X3

Rk A 2 ? (NI rénwéi jidosht zai xuéxi guochéng zhong, dui ni zuida de bangzhu shi shénme? Xiwang l&oshi zai
naxié fangmian jiyl ni géng dud de bangzhu? Ni rénwéi shénme yang de jiaoxué fangshi dui ni lai shud zui yduxiao?)
(What do you think is the biggest help your teacher has given you in the learning process? In what areas would you like
your teacher to give you more help? What kind of teaching methods do you think are most effective for you?)

Ly itAEE, ReF A RMH2? (I RR. # A EA) (Xuéxi zhdngwén de gudchéng zhdng, ni de dongli shi

shénme? (Dongli laiyuan, dongli bianhua) (What motivates you to learn Chinese? (Source of motivation, changes in
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motivation)

10. P LR, e RA% AT L —A B HR? (Xuéxi zhongweén de shihou, ni hui bu hui géi ziji shéding yigé
mubiao?) (When learning Chinese, do you set goals for yourself?) 4= 4 693&, ARl % 4o fTi% 2 52 5 BAR? T Ao A%
ARG LI B AR, P A ARAZ I B ARG ? (Flde, FTHEMFET. —FA. =55 ) (Rigud you de hua, ni tongchang
rahé shéding xuéxi mubiao? Kéyi fénbié tan tan ni de jingi mubido, zhonggl mubiao hé yuanqr mubido ma? (Lird, xia
xuéqT kaishi gian, yT nidn néi, san nian hou) (If so, how do you usually set learning goals? Could you talk about your
short-term, mid-term and long-term goals respectively? (For example, before the beginning of next semester, within one
year, after three years)

11, 53 b Lagid AR, ARIB 2] iR 3 AR R B A AR L R A M A9 22 7 7 (Z&i xuéxi zhdngwén de gudchéng zhdng, ni
yudao guo naxié rang ni gandao ydu chéngjiugan huo cuobai gan de jingli?) (What experiences have you had in your
Chinese learning process that have made you feel accomplished or frustrated?)

12, ARINAREAAR F (Blde: WA, FIDB. FAFRT) 2P aikegF LFIHR? (N rénwéi naxié gérén yinsu (lira:
xinggé, xuéxi xiguan, xuéxi huanjing déng) hui yingxiang ni de zhongwén xuéxi xiaogud?) (What personal factors (e.g.,
personality, study habits, learning environment, etc.) do you think affect your Chinese language learning effectiveness?)
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APPENDIX B
Study Log
3] HE Xuéxi Rizhi
4 (xingming, Name) 3 (rigr, Date)
—. RE I T ZE 2 What lessons did | review today?

Y1, wo fuxile naxié néiréng?

T FREER T RS R 2R 1 FE A 4 2 What new vocabulary and grammar points did | learn?

Er, wd xuédaole naxié xin de shéngci hé yiifa dian?

= IRTEZE B E] TR A HE 2 What difficulties did | encounter while studying?

San, wo zai xuéxi zhdng yudaole naxié kunnan?

VY. B dnda ve IRX LE N % 2 How will | overcome these difficulties?

Si, wo jiang ruhé kefu zhéxié kunnan?

Fiv A RIZE B4 2 58T 2 What were my study goals for today? Did | achieve them?

WU, wo jintian de xuéxi mubido shi shénme? Dachéngle ma?

Ne BARILRI ST 4 2 What is my study plan for the next few days?

Liu, wd wei lai ji tidn de xué xi ji hua shi shén me?

L RIRITFERLE 7 IR HUA 7 325 2 In what areas have | made progress recently?

Q1, wo zuijin zai naxié fangmian quidéle jinbu?

I\ BT B Ek [ A TR 7 T 45 T 5 B 2 In what areas do | need help from my teacher or classmates?

Ba, wo xdyao laosht huo téngxué zai naxié fangmian jiyt bangzhu?

Hov T B AR, TRIE T E e} 4 2 What else do | need to do to better prepare for the exam?

Jit, weile géng hdo de zhunbéi kdoshi, wo hai xtyao zuo xié shénme?

A IRAF G A SRS 2 4 2 Am | satisfied with my recent study status? Why or why not?

Shi, wd dui zuijin de xuéxi zhuangtai manyi ma? Weéishénme?

4H8



